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IntroduCtIon

The book entitled Transformative Creativity in Teacher Formation: 
A  Pedagogical Approach is aimed at presenting qualitative teacher 
formation as seen from the pedagogical point of view. The quality of 
teacher formation is supposed to be enhanced by transformative cre-
ativity, reflected in a practically oriented, theoretical pedagogical con-
text. The main research problem is included in the question:

How can transformative creativity make an impact on teacher 
formation seen from the pedagogical approach?

Answering this question does not seem to be simple. It requires 
an appropriate theoretical analysis of the contents covering anthropo-
logical, axiological, pedagogical, psychological, methodological and 
didactic aspects that define their pragmatic dimension. Although the 
subject matter undertaken in this publication can be perceived mostly 
from the psychological point of view, it strongly elicits the pedagogi-
cal-didactic concept that enables the reader to be engaged in becom-
ing acquainted with such a significant problem as the one posed above. 
Dealing with this matter turns out to be crucial nowadays, as the new 
generation’s education faces many problems which affect whole so-
cieties. The space of learning, teaching, and upbringing is becoming 
more and more constrained by technical, standardized, instrumental-
ly effective policies that somehow do not serve enhancing creativity 
understood as an important personality feature. Even though teachers 
enjoy deepening their charges education, they feel disappointment, 
burn out, and often give up their jobs. What is more, many students 
seem to get lost in the real world, and treat school, regardless of its 
level, as a  “bad necessity”. Both teachers and students often share 
a similar attitude to school and feel forced to perform their tasks and 
somewhere along the line, the precious goals of education are lost. 
Educators and scientists who are confronted by this problem try to 
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cope with it by proposing solutions, such as those made by K. Robin-
son in his remarkable publications: Creative Schools: The Grassroots 
Revolution That’s Transforming Education; Finding Your Element: How 
to Discover Your Talents and Passions and Transform Your Life; or Out 
of Our Minds: Learning to be Creative. D. Pires Vargas Bolzan, S.M. de 
Aguiar Isaia, A. Moreira da Rocha Maciel in the article “Teacher’s For-
mation: The construction of Teaching and Pedagogical Activity in 
Higher Education” state: “we consider that teachers’ formation focus 
should not be restricted to thinking and discussing teaching organ-
ization and its ramifications, but most of all, it is about mobilizing 
the subjects to continue learning in the different work contexts. That 
includes reflecting in and about the pedagogical practice, understand-
ing the problems in teaching, analyzing the curriculums, recognizing 
the influence of didactic materials in pedagogical choices, socializing 
the constructions and experiences exchange, so as to advance towards 
new learnings in a  constant exercise of collaborative, reflexive, and 
solidary practice.”1 This statement has inspired me to deal with my 
own reflections upon transformative creativity in teacher formation in 
the context of a pedagogical approach. These reflections were followed 
by secondary school and academic teaching and academic experience. 
I have used the analytic-synthetic method in this book, partly sup-
ported by some samples of qualitative research analysis. While ana-
lysing the contents to be placed in the book, I attempted to formulate 
some definitions which I hope can serve the Reader to deepen his or 
her axiological, creative consciousness and responsibility for own acts 
of doing during the collaborative work with others. What is more, the 
initial analysis inspired me to pose the following thesis:

The teacher formation nourishes the students formation, en-
abling them to attain their lives’ ideals and achieve post-con-
ventional identity.

It can accompany teachers in their struggles against either the 
schematic or relativistic attitude to Self, others, the world, and God. 
Thus, the book can focus their attention on the matters comprised in 
its structure.

1 D.P. Vargas Bolzan, S.M. de Aguiar Isaia, A. Moreira da Rocha Maciel, “Teach-
er’s Formation: The construction of Teaching and Pedagogical Activity in Higher 
Education”, Revista Diálogo Educational 2013, vol. 13(38), p. 53.
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The book consists of an Introduction and five chapters: “The anthro-
pological-axiological-pedagogical fundamentals of teacher formation”; 
“A cognitive-humanistic approach to teacher formation in the selected 
aspects of individual and social differences between teachers”; “A reflec-
tive approach and transformative learning in teacher formation”; “crea-
tivity and its transformative dimension in teacher formation”; “Selected 
strategies, methods and techniques fostering transformative creativity 
in teacher formation”; It closes with a conclusion and Bibliography.

The first chapter shows the difference between formation and up-
bringing. The core of teacher formation appears to be a pedagogical 
aspect that stems from personal formation and is transferred into pro-
fessional formation. It is also transferred into student formation, even 
if this has not been planned earlier. The key point in the formation is 
the domain of values, especially spiritual ones, and the beliefs that are 
formed by these values and which determine our motivations, feel-
ings, and attitudes. This chapter deals with anthropological, axiologi-
cal and pedagogical matters that are basically related to S. Kunowski’s 
theory of man’s integral development (integral development of layers: 
biological, psychological, social, cultural, and spiritual constituting 
the man), values (immanent, developmental hierarchy), the way they 
exist (subjective, objective, relational), while stressing the meaning of 
the process of their introception (the acquisition of values which re-
sults in the transformation of human behaviour and attitudes) that 
can go in a bad or a good direction, something which should be tak-
en into consideration in teacher formation. The chapter exposes the 
meaning of formation, its goals (to consider capacities in students 
and teachers’ development; to expose the connection between the for-
mation of teachers with the nature of good teaching and upbringing) 
and dimensions (personal, pedagogical-formative, professional) that 
expose the spiritual aspect as the key one in formation. According to 
A. cencini, formation starts when the person is conscious of his or her 
own central incoherence that affects the integrity of personality and is 
reflected in behaviours, attitudes, feelings (emotions), incentives that 
can affect the cognition of own identity, God’s picture, the picture of 
another man, and ideals.2

2 See A.  cencini, Od wychowania do formacji, trans. D.  Piekarz, Salwator, 
Kraków 2005, p. 127.
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The second chapter aims to explain the meaning of the cogni-
tive-humanistic-social approach proposed by, for example, J. Kozie-
lecki, K.  Dąbrowski, in teacher formation from a  pedagogical per-
spective as well. The cognitive-humanistic approach to the teacher 
formation seems to be relevant to the anthropological, pedagogical 
and axiological fundamentals treating the human being as a dynamic 
and integral biological-psychological-social-cultural-spiritual (reli-
gious) entity possessing his or her own dignity. The focus on some 
components of this approach can help teachers to understand them-
selves in order to understand their students, to make the teaching and 
upbringing process more qualitative, and more effective. That is why 
they are going to be depicted especially in the anthropological-peda-
gogical and axiological perspective encompassing the social and indi-
vidual differences between teachers. The first aspect to be discussed 
involves a  cognitive-humanistic-social approach exposing the key 
individual differences such as age; sex; perception (considering the 
individual and social dimension of mind perception in relevance to 
the conscience built on the teacher knowledge) with its correlation 
to emotions, motivation, imagination (including generic, and crea-
tive imagination, also moral imagination—defined by V. Guroian as: 
idyllic, idolatrous, diabolic, enriched) connected with images, mem-
ory (with its division into declarative and non-declarative memory, 
and accenting also the meaning of working memory for the teach-
er formation); thinking (E.  Nęcka, J.  Orzechowski, and B.  Szymura 
mention the following kinds of thinking: autistic, real, productive, 
reproductive, creative, generic, and critical one)—particularly, one 
must mention what creative and critical thinking means. According 
to J. Weinstein and L.H. Morton, creative thinking means generating 
ideas which are original, unusual, which can satisfy someone’s stan-
dard of values.3 They also distinguish types of understanding creative 
thinking: forward, generative, whole brain, lateral, divergent think-
ing, multiple intelligences and they can be engaged in teacher for-
mation. A.J. Rotherham and D.T. Willingham state: “What teachers 
need is much more robust training and support that they receive to-
day, including specific lesson plans that deal with the high cognitive 
demands and potential classroom management problems of using 

3 See J. Weinstein, L.H. Morton, “Stuck in a Rut: The Role of creative Think-
ing in Problem Solving and Legal Education”, Clinical Law Review 2003, vol. 9(2), 
pp. 837-838.
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student-centered methods.”4 The next individual aspect of teacher 
formation points at solving problems (e.g., E.  De Bono, D.  Tuohy), 
then learning (including the individual learning styles by A.y. Kolb, 
D.A. Kolb: diverging, assimilating, converging, accommodating, the 
Northerner, Easterner, Southerner, Westerner, and Balancing) with 
learning principles and strategies (such as positive and negative: re-
flective, transformative, generalizing, detailing, dogmatic, layer con-
centric, expanding, creative).

Another crucial aspect concerning the differences between teach-
ers covers the social environmental differences that are not indiffer-
ent to the effectiveness of teacher formation that should be grounded 
in the reflective metacognitive and metastrategic knowledge that is 
connected with the phenomenon of knowledge acquisition effective-
ness. This knowledge should be transferred into the teacher content 
knowledge necessary for realization of teacher formation goals and its 
dimensions.

The third chapter covers the following issues: a reflective approach 
to teacher formation, reflection and reflective training, Journal of 
reflection; transformative learning/teaching and a  teacher’s forma-
tion. This chapter deals with definitions of reflection (e.g., J. Dewey, 
P.L. Williams, J. Amulya). J. Amulya claims that “Reflection is an ac-
tive process of witnessing one’s own experience in order to take a clos-
er look at it, sometimes to direct attention to it briefly, but often to 
explore it in greater depth. This can be done in the midst of an activ-
ity or as an activity in itself. The key to reflection is learning how to 
take some perspective on one’s own actions and experience—in other 
words, to examine that experience rather than just living it”5, stages, 
reflective practice, reflective practitioner’s skills (J. Raelin). My defini-
tion of reflection in the context of teacher formation is:

Reflection is the inner, active, dynamic process covering the 
whole integrated (biologically, psychologically, socially, cultur-
ally, and spiritually) person revealing its quality in a particular 
act of doing that arises from concrete experience taking place 

4 A.J. Rotherham, D.T. Willingham, “‘21st-century’ Skills: Not New, but a Wor-
thy challenge”, American Educator 2010, Spring 2010, p. 19, <https://www.aft.org/
sites/default/files/periodicals/RotherhamWillingham.pdf> [access: 15.05.2015].

5 J.  Amulya, “What is Reflective Practice?”, Community Science 2011, May, 
pp. 1-5, <http://www.communityscience.com> [access: 20.05.2015]. 
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in a concrete period of time, and the knowledge obtained either 
consciously or unconsciously that needs to be formed in order 
to achieve the personal and social growth. It is determined an-
thropologically, morally, axiologically, and psychologically.

It is worth observing that the Journal of reflection has been de-
signed for teacher students by the author of this book. The journal is 
presented briefly in this publication. As far as transformative learn-
ing/teaching and teacher formation, it covers definitions of transfor-
mation and is rooted in the following theories: constructivism, so-
cial constructivism, social cognitive theory, transformative learning 
theory, intentional change theory, transformational leadership, man’s 
integrated development theory, and the theory of value introception. 
I propose my own definition of transformation in teacher formation 
understood in the pedagogical context. It is:

Transformation as a pedagogical term can be defined as a deep 
insight process oriented towards a  positive, valuable, gradual, 
permanent change affecting the integral human development 
that results in a transformative act of doing which reveals the 
person, perceived by surrounding as a transformative one. It is 
determined by individual, personal, developmental potentiality, 
possibilities to actualize them, effort, willingness and motiva-
tion put to achieve the goals; beliefs grounded in an appropri-
ate system of values; reflective, transformative learning attitude; 
support by the society.

The fourth chapter deals with creativity and its transformative di-
mension in the teacher formation, while discussing: the transformative 
dimension of creativity (definitions showing criteria: novel, valuable, 
social; creativity characteristics: originality, persistence, independ-
ence, involvement and detachment, deferment and immediacy, re-
flective incubation, verification, discovering problems, generating 
alternatives, challenges to basic assumptions, autonomy, authenticity, 
openness, fulfilment). They are supposed to expose the transforma-
tive creativity aspect in the teacher formation through showing the 
meaning of the transformative-creative act of doing (M.  Krąpiec’s 
concept applied by me to transformative process of creativity; blocks 
and constraints to creativity and the creativity process (presented by 
e.g., V.  Goel, J.  Taylor, G.  Petty, S.  Kunowski, E.  Nęcka). Analyzing 
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the matters discussed above, including the definition of transforma-
tion, I make an attempt to define creativity as transformative creativ-
ity, which seems to be valid for teacher formation oriented towards 
students’ upbringing, teaching, learning and their formation as well. 
Hence, I propose the following definition of transformative creativity:

Transformative creativity is the creativity that exposes signif-
icant, dynamic, active ability and socio-moral-cultural and 
spiritual-transcendental quality of a person who features with 
reflective creative openness to constant positive change, crea-
tive-critical thinking determining individual (personal) and 
social (communal) development. It is also characterized by: 
originality and novelty of work performed by creator or a group 
of creators; usefulness and appropriateness; constructive adap-
tation to varied circumstances and tasks constrains. Finally, it 
fundamentally reveals the person’s valuable (positive) transfor-
mation of beliefs, and approaches to the Self, others, the world 
and God, which leads to the transformation of the environment.

The fifth chapter includes the depiction of selected strategies, meth-
ods and techniques fostering transformative creativity in a  teacher’s 
formation. Fostering transformative creativity in teacher formation 
requires the implementation of some basic strategies, methods and 
techniques in activities oriented towards it. They can be useful while 
teaching someone and teaching for creativity, learning, and formation. 
Teaching creatively means that teachers use “imaginative approaches 
to make learning more interesting, exciting and effective. Teachers can 
be highly creative in developing materials and approaches that fire 
children’s interests and motivate their learning. This is a necessary part 
of all good teaching […]. By teaching for creativity we mean forms 
of teaching that are intended to develop young people’s own creative 
thinking or behaviour.”6 What is more “Teaching for creativity is a de-
manding process which cannot be made routine. However, it is possi-
ble to identify some general principles. There are three related tasks in 

6 National Advisory committee on creative and cultural Education, All Our 
Futures: Creativity, Culture and Education Report to the Secretary of State for Educa-
tion and Employment. Report to the Secretary of State for Education and Employ-
ment & the Secretary of State for culture, Media and Sport, May 1999, pp. 102-103, 
<http://sirkenrobinson.com/pdf/allourfutures.pdf> [access: 20.08.2016].
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teaching for creativity: encouraging, identifying and fostering.”7 The 
basic strategies encompass: a strategy of awareness, a strategy of the 
perception of nature, a  strategy of directing emotions, a  strategy of 
“closing”, the strategy of a clearly defined goal, the strategy of ideal re-
sult, a strategy of germination and a strategy of overabundance, which 
are completed with the author’s proposals seen from the pedagogical 
and the didactic points of view: the strategy of reflective insight, in-
tegral cognitive perception, dialectic curiosity, and the transactional 
approach. The scope of the methods includes: action research, portfo-
lio, the drama insight method; the techniques comprise: the reflective 
journal, metaphorical-reflective story building, reflective story board-
ing, reflective poem constructing, the reflective-digressive essay, the 
lotus blossom, morphological analysis, the mapping process, the ex-
cursion technique, computer-based creativity techniques, AI (artificial 
intelligence), visualisation and graphical systems. The novel methods 
and techniques constructed by the author of the book Transformative 
Creativity in Teacher Formation: A  Pedagogical Approach comprise: 
the concept of a  portfolio, the drama insight method, the reflective 
journal, metaphorical story building, reflective poem construction, 
and the reflective-digressive essay. The methods and techniques men-
tioned above revolve around the pragmatic aspects of transformation 
and creativity. They need time for reflection and the implementation 
of some techniques on the personal and social levels. Their use can 
stimulate the mental, social, moral, cultural, and spiritual develop-
ment that takes place through experience, expanding and participa-
tory learning/teaching that occurs within deeply understood transac-
tional relations exposing the meaning of educational dialogue built on 
a personalistic norm which is love.

concluding, the matters dealt with in the book Transformative 
Creativity in Teacher Formation: A Pedagogical Approach seem to be 
crucial for any progress to be made within a personal (individual), and 
social development that affects the future of new generations. Many 
trends and tendencies ruling today’s generation are supposed to ruin 
the fundamentals of life seen from different perspectives: biological, 
psychological, social, cultural, and spiritual. That is why, the formation 
that is characterized by transformative creativity based on reflection 
and dialogue, grounded in the values, in the introception process, can 

7 Ibidem, p. 103.
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be a chance to renew the attitudes of love, peace, joy, and respect of 
dignity. To realize its goals embedded in values, particularly the triad: 
good, truth and beauty, there is a need to build a theoretical founda-
tion for teacher formation. Its dimensions: personal, pedagogical, and 
professional can foster the quality of their didactic and pedagogical 
process trajectory in work with students. The teacher formation value 
can be transferred into the formation of students, as well as enabling 
them to become reflective practitioners.

I hope that the matters “touched” upon in this book can induce 
reflection not only upon teacher formation, but human formation as 
well. It would be a great thing if the terms proposed by me could make 
the Reader stop for a while... reflect... and refresh something what may 
be hidden deep inside, which may have been forgotten, and needs to 
be seen in a different light. Thereby, I give this book to the Readers’ 
hands with my humble thanks and wish that you could hear one day:

You put beauty into my hand.
And that was my beginning.
You, as my teacher, gave me words, images, ideas
From which to build my life.
Whatever I build, you helped to lay the foundations.
(Pam Brown)

This message I would like to direct also to those who supported 
me in all my effort made to publish this book. In particular, I am very 
grateful to the Dean of Faculty of Pedagogy of Jesuit University Ig-
natianum – Dr. Krzysztof Biel SJ, the Head of Andragogy and Axio-
logical Pedagogy Office – Dr. hab. Anna Walulik, Professor Zbigniew 
Marek SJ, and the reviewers of this book.


